This study aimed at identifying the challenges facing women academic leadership in secondary schools of Irbid Educational Area. A random sample of 187 female leaders were chosen. They responded to a 49-item questionnaire prepared by the researcher. The items were distributed into four domains: organizational, personal, social and physical challenges. The study concluded that the women academic leaders are facing challenges between medium and high levels. In addition, there is no difference attributed to the job position in all domains, except for the physical challenges in favor for the principals. There were differences attributed to the academic qualification in all the domains in favor of those who hold BA degrees or higher, except for the organizational challenges domain. Finally, there were no differences related to the years of experience in all domains. The study recommended setting up developmental programs for the women's academic leaders.
Introduction
Several studies ascertained the woman's eligibility and her professional and leadership efficiency, which, sometimes, override that of the man. Yet, the occupational and leadership status of the woman is still suffering a wide gap, as there is unequal representation in the administrative and leadership positions between men and women, which became clear in many countries, particularly in Arab countries (Al-Shihabi & Mohammad, 2001) . Yang (1998) assured that the rate of women assuming higher leadership positions is not more than (3%) in the United States and not more than 6% in the United Kingdom. Hynowitz and Schellhardt (1986) further assure this, in what they termed the "Glass Ceiling", signaling the existence of barriers that prevent the advancing to higher leadership positions.
Women's leadership in educational institutions requires a humanitarian interaction process between all the parties to working in the enterprise, in addition to achieving inclusive institutional objectives. The woman faces many challenges that stand in the way of her success in leadership. In addition to the negative beliefs about the woman's leadership and her feminine nature, which creates the type of problems and difficulties preventing her progress and development in terms of administration and leadership (Al-Shaddi, 2010 ).
The idea of recognizing the challenges facing women's academic leadership in the secondary schools of Irbid Educational Area, Jordan, was formed because of some conferences held in the Arab countries about the woman and leadership. For instance, the Second Arab Woman Summit Conference held in Jordan in 2002, provided for: defining a strategy for the advancement of Arab woman; and giving her an effective role in the development of the community.
The first conference, held in the State of Kuwait in 2010 under the slogan "Women and the Renaissance of the Nation", also indicated that women have an effective role and wide participations in leading several community institutions to success, even though there are many pressures and obstacles standing in their ways for the continuity of the institutional work and assuming them leadership positions. Among the other concerns of the UNIFEM and UNICEF (2002) were eliminating all forms of prejudice and discrimination against women, especially in assuming administrative leaderships in community institutions, particularly the educational, in preservation of the woman's rights and her role in the inclusive development.
under study and interest of the literature and fields of thought by the writers and researchers in the leadership domain. Hill and Ragland (1995) examined treatment of the traditional barriers against the women's rising and taking charge of significant leadership positions in the different educational levels. Zanville (2001) was interested in analyzing women's personal characteristics, experiences and work location, and defined the challenges that face them in leadership. Al-Shaddi (2010) pointed out that the woman had a clear role in the management of educational institutions, especially the methods and approaches of managing the organizational struggles among them. Sernak (2003) focused on the cultural traits of the women's leadership in schools. Lynch (2003) distinguished between men and women in leadership in that men enjoy traits that help them in leading, such as self-sufficiency, decisiveness, power, self-assurance, domination, self-confidence, motivation, ability to compete, and discipline. On the other hand, women are characterized by qualities that showed their leadership abilities, through enhancing interaction between individuals, cooperation with others, focusing on social relations more than focusing on the hierarchy; and that the social relations style is the most common method among women's leadership. The study conducted by Dorn and Rouke (1996) showed that the most important traits of leaderships are: patience, positive thinking, enthusiasm, listening, organization, inclusiveness, care about all that is around them, acceptance of responsibility, and that they possessing the ability to contain those surrounding them.
Al-Hussein (2011) ascertained that women have distinct leadership traits and skills in leading educational institutions, even though they face certain difficulties and challenges that impede their leadership effectiveness. Jennifer (2008) indicated that women have the ability to balance between their work as a school leader and the family role in spite of all the various pressures. White's study (2012) also showed that there is a clear prejudice between men and women in assuming the administrative leadership position in favor of men, an indicative of marginalization of women's leadership roles. Meanwhile, Wilkinson (2009) found that the woman has a pioneer role in the academic circles. Brunner and Schumaker (1998) showed that the academic leadership in education is not limited to men rather than women, as the impact of gender on the individual behavior in leadership is worth being studied and paid attention to, due to its wide effect on work. The study further showed the women are characterized by leadership aspects that may not exist in men. Al-Minqash (2007) found that women had roles in leading and following-up academic works, and that there were no differences between the leading methods of women and men in the educational institutions, offering a further clear indication on the existence of the women's leadership role in different educational roles. Ali's (2003) study assured that there are no differences in the leadership effectiveness in the educational institutions between men and women.
Leadership is not a simple process; it requires multiple leadership abilities, whether assumed by men or women. In this concern, Meyerson and Joyce (2000) showed that leading others and dealing with them positively is one of the leadership success components; and that women's reach of advanced leadership positions is based on two bases: self-awareness and personality power, which leadership woman should possess. Rue and Byars (2003) indicated that leadership is the ability to influence the subordinates to accept orientations and adhere to the leader's decisions, based on the power stemming from organizational and personal resources, determined by the power the leader enjoys. Yukl (2002) further assured this view when he stated that the legal authority of the leader is among his/her power resources and his/her influence on the others. Al-Agha (2003) added that the self-power or personality is represented in the influence and specificity factor and admiration factor.
In this direction, Drew (2010) , Al-Zuhair and Allaithi (2010), and Al-Douri et al. (2010) showed that, among other challenges the leader (both male and women) faces in education institutions, is the ability to employ the legal and personal power in the strategic leadership, innovation and ability to change, flexibility at work and dealing with others. Chin, Lott, Rice, and Sanchez-Hucles (2007) ensured that the African-American women are facing social and environmental challenges that have impact on their leadership role, which mandates them to resort to the use of the law power in order to realize that role in educational institutions. The researcher sees that women's leadership in education lies in its difficulty and challenges, which can be attributed to intellectual, ideological dements of the leader and his/her personal traits, the nature of the individuals in terms of their abilities and their work roles expectations, as well as the nature of the attitude that leader and individuals are working toward achieving it.
All the above findings make those who deeply examine this issue fully understand the leading role of women, their problems in the community institutions, such as educational, and the importance of understanding the challenges that have impact on the women's leading role. In this concern, Jaber (2005) mentioned administrative, political, organizational, social and family challenges; Walter and Mimi (2002) and Al-Minqash (2007) indicated how to build an academic community and leading empowerment for the others. Hacıfazlıoğlu (2010) Vol. 7, No. 5; 2014 some other challenges, such as adaptation to work environment, overcoming the internal and external pressures of the institution, achieving balance between her family role and leading role in the institution, and finally low levels of achieving good relations with others. Monty (2012) found that women are facing societal and familial challenges, such as distinction between masculine and feminine leaderships, poor support of women's leadership idea, and lack of confidence and leading ambition. Finally, Holter and Frabutt (2012) added the contemporary challenges of employment of information technology and knowledge in the leadership.
A number of writers, researchers and advocates of the women's leadership summarized the challenges facing women's leading roles in the educational institutions as follows:
-Organizational challenges: factors related to the administrative organization that may hinder the academic leadership to achieve the objectives of the institution (Al-Minqash, 2007; Abu Khdair, 2012 ).
-Under-empowerment challenges: factors that limit the ability of the academic leadership to affect, taking the right decisions, and eliciting the change required to realize success and distinct in performing her leadership role (Abu-Khdair, 2012; Al-Kubaisi, 2004 ).
-Cultural challenges: a number of prevailing cultural concepts and beliefs concerning the view of women as leaders, whether in the eyes of her men colleagues, her subordinates or women colleagues as well (Abu-Khdair, 2012).
-Self-challenges: including personal factors and characteristics that have negative effects on practicing her leadership role successfully (Al-Shihabi, 2008 ).
-Physical and technical challenges: including the other obstructions related to the physical work environment, and technical supplies that limit the ability of the women leader to achieve the objects assumed to her (Al-Minqash, 2007) .
Of the results of these studies, there were indications to the multiple challenges facing the woman in her leadership of the educational institutions. Kamfer's study (1998) showed that among the challenges are denying the women's leadership decision taking powers, limiting the existing communication means, low confidence in decision making, and centrality in decision taking. In contrast, Zulu's study (2011) found that the woman, in her leadership, is characterized by strong communications and dealing skills with others, abilities to possess the information and share power, as well as her participatory style of work. On the other hand, Jaber's study (2005) showed that the challenges facing the Palestinian woman's leadership in the educational institutions are legal, political, social, familial and administrative challenges; and that there are statistically significant differences among the evaluations of the study sample attributed to the years of experience variable. Meanwhile a study by Al-Raqeb (2009) indicated that most of the challenges facing the woman's leadership role are social, followed by political, and personal. The study did not find differences among the sample members attributed to the years of experience variable. Still, a study by Al-Hussein (2011) found that the leading woman in the Ministry of Education in Jordan faces some challenges to reach the leadership positions, most important are: the negative stereotype of the woman in the mind of both the males and women; the women's limited ambitions, lack of confidence in herself and her abilities, and discontinuity in her work. Abu-Khdair (2012) arranged the most important challenges facing the women academic leaderships in the educational institutions of the Kingdom of Saudi Arabia as follows: organizational, technical, lack of empowerment, cultural and self-challenges, respectively. The study conducted by Becks (2004) concluded that leadership challenges facing the African-American women in education are balanced between the house and work responsibilities, ethnicity, gender, low respect levels of their colleagues, under-representation of the woman at work, and lack of the confidence of both the workers and community in the woman's leadership. The study of Burns and Martin (2010) found that women's leadership at schools is facing the challenges of poor confidence and respect as compared by that of the man's leadership. Finally, the study of Bloom and Erlansdon (2003) explored, through personal interviews program with a number of African-American women's leaderships, how they surpassed some challenges such as lack of trust in their leadership and job satisfaction which were barriers in the way of their effective leaderships at schools.
Objective of the Study
The study aims at identifying the challenges facing women academic leaderships in women secondary schools of Irbid Educational Area, Jordan, through four dimensions: organizational, personal, social and physical; and by the results of the evaluations of a sample of the women school principals and assistants as educational leaders. Specifically, the study was designed to answer the following research questions: Vol. 7, No. 5; 2014 i. What are the challenges facing the women academic leadership in the secondary girls' schools of Irbid Educational Area?
ii.
Are there statistically significant differences at ( ≤ 0.05) level among the study sample members on the challenges facing the women academic leaderships by the job title, academic degree and years of experience variables?
Significance of the Study
The importance of this study arises from the significance of the role of women's academic leaderships in driving the advancement and development wheels in their domains, functions, and major processes, as well as facing the challenges, difficulties, and abrupt changes that the future may carry.
The results of this study may be directed to decision makers to determine the educational policies, to underline the required change aspects and modernization in the educational work, leadership methods and demands, toward achieving the desired educational objectives. In addition, the study results will be a starting point for future research work that links the leading role of the woman to society institutions and its difference sectors.
Method
The researcher selected the descriptive, analytic method, due to its suitability to the research nature, and feasibility of realizing its objectives to describe and analyze the responses of the study sample members about the challenges facing the women academic leaderships.
Population and Sample
The study sample consisted of all women academic leaders (principals and assistants) of Irbid Educational Area.
The total study population was brought up to 302 members. A random sample of 187 women leaders was chosen forming 62% of the total study population. 
Instrument
Based on the methodology of the current study, the researcher developed the study instrument (questionnaire) for the aim of defining the challenges facing the women academic leaders in Irbid Educational Area. In constructing the questionnaire, the researcher observed the following:
-Review of the theoretical literature related to the study topic.
-Assigning the instrument domains, which are four domains, containing the challenges facing the women academic leaderships; namely: organizational, personal, social and physical challenges.
-Fifty-five items were paraphrased and distributed over the study domains as follows: organizational challenges (16); personal challenges (14); social challenges (10), and physical challenges (15).
-Making the measurement instrument with its final form after carrying out the validity and reliability processes. 
Validity of the Instrument
The study items were presented to a number of specialized and experienced arbitrators (n=30), professionally specialized in education and educational leadership. The researcher requested them to examine the relatedness extent of the item to the domain or dimension that it measures. Their remarks and comments about the study items and domains were taken into account.
As a result of these procedures, the final number of the items was determined at 41 items measuring the degrees of the challenges facing the women's leaderships at the secondary girls' schools of Irbid, distributed over the following challenges: organizational challenges: (11), personal challenges: (11), social challenges: (8), and physical challenges 11 items.
To reassure the validity of the instrument, the researcher applied it on an exploratory sample consisted of 20 women leaders. The correlation coefficient between each item and the domain it belongs to, and the correlation coefficients of the items to the domains were as follows: the social challenges domain ranged between 0.46-0.92; the personal challenges (0.58-0.94); the social challenges (0.55-0.94), and the self-challenges domain between (0.57-0.92); all of which were at (≤0.05) significance level.
The researcher also calculated the validity of the internal consistency and its correlation to the instrument as a whole, as per Pearson correlation coefficient. The results were as follows: correlation coefficient of the organizational challenges was (0.93); personal challenges (0.91); social challenges (0.89), and self challenges correlation coefficient was (0.98), all indicative of the validity of the items and domains as well as measurement of the trait it was assigned to measure.
Reliability of the Study Instrument
The researcher applied the study instrument to a sample consisted of (20) members of the study population to ensure the reliability of the instrument, employing Chronbach Alpha coefficient. The results showed that the reliability coefficients of the different domains were as follows: organizational challenges (0.96); personal challenges (0.95); social challenges (0.90); and physical challenges (0.93). Furthermore, the total reliability coefficient was (0.95) meaning that the instrument with its domains is fit for the study objectives.
Variables of the Study
The study includes one dependent variable, i.e. the challenges facing the women academic leaderships, and three independent variables, i.e. job title (two categories: women school principal, assistant principal); academic degree (two categories: BA, MA and higher); and years of experience (three categories: less than 5 years, 5-10 years and more than 10 years).
Statistical Analyses
Pearson correlation coefficient and alpha Chronbach correlation coefficient were used to realize the validity and reliability of the study tool. Furthermore, the researcher employed the one-way variance (ANOVA) analysis method, as well as T-Test to determine the differences among the response of the study sample according to its variables, all after entering the data to the Statistical Program of the Social Studies (SPSS).
Results
Results of the first question: What are the challenges facing the women academic leaderships in the secondary girls' schools of Irbid Educational Area?
The means (M's) and standard deviations (SD's) and the percentage of each and every item of the four domains were arranged in a descending order by their M's and percentages. The results are summarized and shown in Table 2 , which indicates that the physical challenges accounted for the highest mean 3.67 and 73.4%; followed by the organizational challenges with 3.42 mean and 68.4%, with both domains are representative of the high degrees of challenges facing the women leaders. And the lowest degrees were in the social challenges with 3.25 mean and 65.0%; followed by the personal challenges with 3.31 mean and 66.2%. These latter domains represent the medium degree in challenges. The overall results showed that the challenge degree represent a high degree with an overall mean 3.42 and a 68.4% for all the domains.
Results of the second question: Are there statistically significant differences at (=0.05) level among the study sample members on the challenges facing the women's academic leaderships by the job title, academic degree and years of experience variables?
To answer this question, the means and standard deviations were calculated as well as the one-way ANOVA analysis, and T-Test of the responses of the study sample members, as per every variable of the study. The results of this question will be illustrated as follows.
By Job Title Variable
Based on the results shown in Table 3 , there are no statistically significant differences at (-0.05) significance level in each of the domains, and at the domains as a whole, except for the physical challenges domain, for which the results showed statistically significant differences at (-0.05) significance level, in favor of the male school principals, as per the comparison of the M's.
By Academic Degree
Based on the M's, SD's and T-Test, shown in Table 4 , results indicate that there are no statistically significant differences at (-0.05) significance level in the organizational challenges domain, and domains as a whole. The results further showed statistically significant differences in the personal, social and physical domains, in favor of those holding MA degrees or higher, as per the comparison of the means.
By Work Experience
Based on the results of the ANOVA analysis duly shown in Table 5 , the results showed no statistically significant differences at (-0.05) significance level in any domain and the level of the domains as a whole. 
Discussion
The study focused on exploring the challenges facing the women academic leaderships as a means to determine the ways and methods as well as propose the suitable programs to overcome these challenges. The first question was about identifying the challenges that face the women's leaderships in schools, employing the responses of www.ccsenet.org/ies
International Education Studies Vol. 7, No. 5; 2014 the study sample members to the items of the organizational, personal, social and physical domains. For the purpose of processing the data to answer this question, the researcher used the means and percentages depending on Likert five-point scale as follows: very high, high, medium, low, and very low, with the values: 5, 4, 3 ,2, and 1, respectively.
Results shown in Table 2 showed that the total mean of all the items of the study domains was 3.42 and 68.4% representing the high degree. The highest challenges facing the leader woman were the physical challenges with 3.67 mean and 73.4%, also accounting for the high degree; followed by the organizational challenges with 3.25 mean and 68.4%. On the other hand, the lowest challenges were the personal with 3.25 mean and 65% representing the medium degree, and the social challenges with 3.31 mean, 66.2% and medium degree.
This result indicates two dimensions. First, the physical aspects are closely related to the organizational aspects, as the physical aspect supports the organizational one in the work of the women leaders to achieve the school objectives. Thus, both domains accounted for high degree of challenge. Second, the social and personal challenges are interlocking in terms of the impact of the women's leadership on them.
As a result, the researcher views the lack of the required supplies for the educational process such as laboratories and technologies an obstacle in the way of the women's leadership at schools. This is directly reflected on the lower organizational level needed to serve the educational and teaching objectives in schools. In addition, the emergence of the problem with the physical aspects leads to the weakness of the innovation and creativity processes with the women leaders. Furthermore, they will not be able to keep up with the technical developments characteristic of the current age, as well as wasting the chance of time investing for achieving the leading and organizational work assignments. This result is consistent with that of Abu-Khdair (2012), which assured that among the challenges facing the women leaders are physical with vast impact at the level of the institutional organization process. The fact that the organizational challenges are the most challenges facing the women leaders had gained the second order among the other challenges, is attributed to the lack of constant legal controls to which the leadership should report in order to control the work. It is also attributed to the centrality of the decision taking, which will lead to consecutive pressures on the women's leadership role, and scarcity of the innovative and creative initiatives needed for the institutional work. This was further supported by the study of Jaber (2005), which found that the organizational challenges are the most often facing the women's leadership, followed by the legal and political challenges.
The reasons for the personal and social challenges of the women's leaderships in schools may be ascribed to many factors such as: lack of women's leadership perception to the self-development process about modern leadership, as well as non-matching between her work as a leader and her familial role, which, in turn, would prevent her attending leadership-focused training courses. In this direction, Bloom and Erlandson (2003) reassured that training process is vital for re-qualification of women's leadership. Another reason is that the woman's emotions are widely reflected on her leadership style. White's study (2011) indicated that the women's leadership is characterized by leniency, application of emotional methods without bearing on personality strength. These results are consistent with those of the studies of Becks (2004) and Al-Shaddi (2010), which both found that, among the challenges facing women's leadership in schools, personal challenges are emerging from the woman's abilities and nature. The researcher also explained the reasons for the social challenges against the woman's leadership, attributing them to the community cultural dimension, with its inferior view of the woman being of a leading status, and that she will be weak in her leadership.
This view finds support in the study conducted by Becks (2004) which results pointed out to the women poor representation in work as well as the negative culture of the community toward women's leadership. This result is also in line with those of Abu-Khdair's (2012) study which indicated that the challenges facing leader woman in the educational institutions were social and cultural. The results of this study question are in line with those of Al-Hussein (2011), which further showed that the leader woman was facing certain challenges in her way to approach the leading positions, such as: the negative stereotype of the woman in both the men and women mind; limited ambitions; lack of confidence in herself and her abilities; interruptions of her work; and favoritism against her. These results are also consistent with those of Al-Raqab (2009) study which illustrate that the most challenges expressed by the study sample were: social challenges, followed by political challenges and finally personal challenges.
As for the second question of the study, it aimed at identifying the differences between the evaluations of the study sample individuals of women leaders about the challenges facing women leaders by the job title, academic degree and years of experience.
Depending on the means and results of T-Test, shown in Table 3 , the results did not exhibit differences among Vol. 7, No. 5; 2014 the responses of the women leaders by the job title variable (principal, assistant principal), on each and every domain, and the level of the domains as a whole. Meanwhile, there were differences in the physical challenges domain, in favor of the male principals, as per the comparison of the means.
The researcher interprets this result through the factuality in which the women's leadership is working, in terms of rules and systems applicable in schools. In addition to the nature of the environment and community culture concerning assuming women leadership positions. This made the evaluations of the study sample members very close, without wide variance. Meanwhile, the variance was clear in the physical challenges, which may be explained by the fact that the weakness of the supplies and work requirements, which serve achieving an educational, teaching environment, are touched more by the principals than by the assistant principals, on the grounds that the principal is the person accountable before the higher administrative leaderships. This result is quite in line with that of Al-Raqeb (2009) and Al-Shaddi (2010), both showing differences by the job title variable. Yet, it is not consistent with that of Jaber (2005) which showed statistically significant differences among the responses means of the study sample members.
The results further showed statistically significant differences in each of the personal, social and physical challenges and in the level of the domains as a whole, depending on the values of the means and the results of the T-Test duly illustrated in Table ( 4), built on the academic degree variable (BA, MA and higher), in favor of the women leaders holding MA and higher, i.e. not in line with the study of Al-Minqash (2007) . The results also did not show differences in the organizational challenges domain, which is in line with those of Al-Minqash (2007) , and Jaber (2005) . The researcher, again, interprets this due to the fact that the organizational side is most often linked to firm bases, rules and regulations, connected to the higher educational management. On the other hand, the personal and social aspects are more linked to the leader him/herself, as will his/her acceptance of the situation in which work is done, in the light of the community nature and culture. Furthermore, the physical aspects may be provided and prepared in compliance with the existing capabilities.
The results also indicated, through ANOVA values shown in Table 5 , that there were no differences in the evaluations of the study sample individuals in each and every challenge domain (organizational, personal, social and physical), and in the level of the domains as a whole. This result may be ascribed to the workers views, in any field, that with their different experiences they are able to identify the phenomena, events and conditions that the organization lives. This made the evaluations of the sample members about the challenges close to each other without clear variance. This result, again, is in agreement with those of Al-Minqash (2007) and Al-Shaddi (2010) .
Conclusion
In conclusion, the researcher found many challenges faced by the women's leadership in schools, which were identified through the measuring instrument prepared by the researcher, which was subjected to the validity and reliability procedures, to ensure its validity and suitability to the study topic. It was applied on a sample consisting of 187 leaders in schools, and its resulted indicated that the most challenges these women leaders faced were: physical challenges, directly followed by the organizational challenges. On the other hand, they face, with medium levels, personal and social challenges.
This calls for the need to take suitable developmental procedures by the education policy in the area, to encourage the leading role of the woman in the educational institutions and their various levels, whether at the school level or higher levels. This could be achieved through: availing opportunities before the leaderships to join training courses in the field of leadership; applying clear organizational bases by the higher educational administration; supporting women's leading positions in educational institutions, particularly in schools; and work for meeting the physical needs that help the woman in preparing the suitable teaching environment. This will be reflected in the quality of organization and leading work of the women, based on that the organizational and physical aspects are the major challenges facing the leader woman in schools.
Some challenges concerning the personal and social aspects the woman is suffering from should be eliminated through conducting interviews with the women's academic leadership, in order to encourage their leading role, and not to pay any attention to the social vision against them, as well as the negative view that they have weak personal abilities. This may be applied as an experiment that proved successful in the study conducted by Bloom and Erlandson (2003) , in which they conducted personal interviews with a number of the African-American women leaders, in order to surpass certain challenges such as: lack of confidence and job satisfaction, which were standing as stumble stones in the way of their effective leadership in the schools.
Due to the importance of the woman's role in the community, in general, and in the educational institutions, in particular, many studies had been conducted all over the world, and some Arab countries, about the woman and www.ccsenet.org/ies
International Education Studies Vol. 7, No. 5; 2014 her different roles. Thus, this study is distinguished from other studies by being applied on the women's leadership levels in the schools.
The researcher hopes that the results of this study will be presented before decision makers/takers at higher education administrations, in order to provide programs that enhance the leading role of the woman in schools, and consider the study recommendations, for overcoming the challenges the women are facing.
Recommendations
In the light of the study literature and field results, several recommendations could be formed as follows:
-Providing required supplies and appliances for the work requirements in schools in order to enhance and overcome the problems of the physical aspect of the women's leadership at schools.
-Availing chances for women's academic leaderships to join training courses about how to solve work problems and mechanisms for approaching suitable solutions, and methods for decisions taken based on delicate and accurate studies and information.
-Orientating women's academic leaderships to the scientific research methods to enable conducting studies about the gaps and work pressures for setting the scientific solutions thereof.
-Opening the door before the women's leaderships at schools to participate in the decision-taking process and setting the organizational bases that boost the leading role of the women at schools.
-Introducing the principle of specialization and higher education degree as a base for women to assume the leadership position at school.
Suggested Scientific Studies
As a result of the accumulated experience and knowledge of the researcher throughout the study course, and the challenges he had touched directly, which were and are facing the women's academic leaderships, he suggests the following topics be the focus of the future researchers seeking research in this subject:
-Conducting a study about the adaptation strategy to the work pressures on the women's academic leaderships at schools.
-Extent of the women's academic leadership possession of administrative, leading efficiencies, in order to practice their administrative and technical assignments at schools.
-Conducting a study about the cooperation and integration between the higher education leadership and school leadership. 9 Ambiguity of certain criteria of power authorization by the higher management.
10 Plans are carried out based on instable criteria and bases.
11 Poor levels of women leaderships' participations in drawing the plans and strategies for education. Women's leadership feelings of psychological pressure and tension, due to the difficulty in balancing the needs of subordinates and organization objectives 4 Difficulty in creating a balance between the professional responsibilities and familial needs.
5
Poor understanding of certain women leaderships of the administrative work rules and regulations.
6
Bad relations between the women leadership and the workers of the higher management.
7
Reflection of the personality style of certain women leaderships on the others' leaderships at school 8 Weak awareness of certain women leaderships of the others' social problems 9 Some women leaders feel loneliness when they are assumed leadership positions.
10
Poor skills of certain women leaders in decision taking.
11
Fear of accepting responsibility by some women academic leaderships. 3 Dominance of the belief that the right role of the woman is in her family not in community leaderships 4 Poor confidence of the higher management in some women leaders.
5
Prevailing belief that the woman has poor abilities and skills as a leader.
6 Low acceptability levels of the woman's authority by the womens working with her.
7
Prevalence of the traditional, informal relation rather than the professional relation between the women leader and her subordinates.
8
Poor professional culture with some women subordinates about the academic leadership work. 
4
Negligence of providing an internet that serves the academic work.
5
Rarity of suitable laboratories and learning resources at schools.
6
Poor security and safety measurements at the educational buildings 7 Weakness of the incentive system that encourages the school staff to carry out scientific studies.
8 Rarity of material incentives provided for the talented and creative women students.
9
Rarity of modern, suitable technologies at school.
10
Poor maintenance services of he technical appliances and buildings of the schools.
11
Rarity of required supplies for school teaching.
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